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5.4 Social and individual responsibility programs

DON HELLISON AND TOM MARTINEK

Introduction

This chapler traces our journey Uwough the physical
eelucatton corroulom reserch Bterature relaled to
social and individual responsibility, highlighiing con-
ceptual issucs, major tesearch findings, applications
tn policy and praciics, and major trends and future
directions. This i5 no easy tasl, bocwusy the core con-
cept, individual and social responsibilily, is apen to a
mmmber of inperpretations, Blurmng e boundaries
of our search. Moreaver, qunicdum reseasch itself
luas been conceptualized in a number of wags.

lo address thess bssues, we begin with a brief
history of the responsibility-related lileratuze in
phsical cducating which immedistely underscores
the imporlance of defining the core concept. To
adhlress (his jssue head on, this history is followed by
a curaey eeview of the underpinnings and concep-
tualization of sociah and individusl reaponsitailily in
three fields with strotg lickages to physival educa.
ticn in order to arrive at supportabie definilion of
individual and social responsibility, W dhen share
our perspective on curricnlwn rescarch in geded to
provide 1 basis for identifying the rescareh gues-
tions and methodological approaches that necupy
the attention of physical education curriculwm
scholars interested i social and individeal respon.
sibility, thereby providing & framework for describ-
ing the physical education responsibility-based
gurriculum research findings. The chapter com-
eludes with applications ta palicy and practice amd
fiture directions.

History

Adtbough earlier emamples of cffuris by link physical
activiey Lo instrwtental goals ol Lhe pages of
history — gy, the Greek “sound mind in sowd Dody
the chivaloe idest of e Middle Ages (Broekhoft,
196%), and mugeular Christianin® in Tumope — it
st elaborate rationale emerged in England in the
mid- 1805, At that tiene English school sports hegan

to enbrace a tiorl ideclogy of “athbeticism’, viewing
sports as 8 vehiele [or teaching moral courage, keam-
woork, “manlines”, social conteol, socializalion and, in
general “character training.” Since private Loarding
sehons were intended to produce future governmen
and society leaders, sports wers mostly goverted by
the students themselves {Sage, 195900,

Although the primary aljeciive of cacy physical
education programs in Lhe United Slales was plysi-
cat health, even prior ko The ewentieth century some
Aumerican physical celucalors — for examale, Dudley
Sarpent, some leaders of the CGerenan Turners, and
the ¥ 34 — envisioned  conmection bebween phvs.
ical education and social and ermoliunad well-being,
Eor both the Tumers and the YRICA, this interesi m
broadening the lacus of physical education was
influenced 1y earfier trends in Emope, for the for-
mmer Ehe Gernian tarivereine movement and for the
latler dhe Buropean "nmscular Christianity” enee-
ment. ‘Lhelr ideas, however, were vague, and drew
on speculation and personal ohyervations. It was
nol until after 1900, that “character development”
began to vie with physical health for dominaece.
This new focus receivesl a subslantial boost (eotn
three forces, Fiest, the American progressive educa-
tion taoversent, a1 extension of “maturd” educition
based on the work of Rousseat and others
Turope, recognized the uniyueness of childeen aod
ernplasized the whule child Second, the emergena:
of sport upened Lthe dood to widhizing play, cooperd-
tiom, amd comnpetition for edocational preEeEs.
Thirel, industeialization and urbanization which
began te impact socicry in he nincieenth cenfuly,
btought urgency o the uaique needs af children
and youth, By 1930, the shogan “education through
the physical” in conlrast to edusation of the piesi-
cal’ become commeon among physicl educafien
Leaders such as Thomas Woad, Clark Helherington
and theit students LB, Mash and Jesse F::\umg
Witiams (and his student Delhert Chertentter anid
sparkad @ nutnber of heted debates (Gerbes, 137
Siedoatop, 1990). J

Althongh England had promaoted self-governs
school sport for the upper class, the notiad °
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beenming more socially and individually respensible
was infrequently ineluded in the catemsive therordc
of character development. and educalion throogh
the physical in America in the first half of the twen-
tieth cenlury. Miller and Tarman (1958), in their
review of this hislacy, died only twa related quotes,
both al mid-cenlury: “Tir give youth some freedom
af cheice - s thal they may develap the abilitr to
make wise choices by their own judgment™ (Coowei]
and Hueeléor, 1955 a5 cited o Miller and Jarman,
1988: 741, "A well-divected physicat education pea-
gram should [inchuds] ... responsibilicy for the con-
sequences of foneg's] ... behavior” (hanley, 1958 as
gied in Midler ani Jarman, 1985 75).

Core concepts

The primary coniribotion of the cdy bistoncal
record to defining individual and social responsibility
in physical edwcation was its Greos on physical acty-
ity a5 u tedinm for secial and emotional outeomes.
The idea of smdents being taughl. b take rsponsibil-
ity for their chadees and behavior m physical edvca-
tien appeared here and there Bl was not centrat 1o
the themes of the edwcation through the physical
tnavement, It was notuntil the pubbication of Beyerd
balls and ber (Hellison, 1978) Ui a corriculum
model for teaching social and personal responsililiey
[TPSR} was intoeduced, Hellison was a Jate entrant o
phipsical education, already having studied history as
an mndecpraduate and socielogy 2 4 master’s st-
dent, worled as a college admissions counselor, and
spent 2 towr of duty in the armug) forces before he
enlercd o physicad education kecher coricate pro-
gram. The perspective he brouwght to the ficld
emerged guickly in the publication of his frst book,
[Mornandstic physioal education (Hellison, 1973, The
values explicated in that book were sugmented sab-
stantially by his regular practics of leaching under-
servid] and gp-called at risk youlh part-time along
with biz university duties. 'Ihese faclors and partica-
Iaely his failave to reach the youtl in his charye Jed to
big first version of TPSR. Because Le las couLinued Lo
teach urhan youtl, TPSR cuntinucs to evolve
(Hellizon, 1985, 1995, 20013; Felison and Templin,
199.1]_ Hellizon's conceprualization of respunsiblity,
detived totally fram practice and his own back-
Kroond and values, can he summarized as helping
shidents take responsibility for their own develop-
ent aed well-being and far comtributing to the well
belng of others, The details of TSR are described
]t“:l‘?“‘-’ see physical cducation philosophical contri-
;“tl,“’““j- {Por additional early background, see
ellison et al., 2000; and Hellisom, 20004,

_l”l"h;{ hovered on the marging of the physical
nt.:::i”lu. poofession B sewveral vears, abhough
it El:iLhers here and there found in it a kindred

© Hewever. az problems wilh children and
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vouth, whether poor or affluent, escalated, TPSE
began to be adopled and adapted in a variety of set-
tings in North Aunerica and several other countries.
Wast of this actvity involved altering in-school
physical educstion practices, bul extended day pro-
grams both in schouls and comumunity youlh orga-
nizations were affected e some extent as wel,
Crecasienally a brave interscholastic youth coach
attermzted Lo inbroduce aspects of TPSR. For many
of these pioncers, TPSIL was firsL vigweel as a class
managernent approach, but al least sume of these
teachers fuund themselves chaoging their relation-
ahips wilh studenty and broadening Lheir physical
edecalion goals as a seslt of utilizing TRSR (cg.,
Mrugafa, 2002). As a result of this activily, TPSE
began to be identified as an exemplary curviculumn
raodel (Bain, 198%; Kirk, 1992 Steinharde, 1992)
and as an approach relevant Jor underserved youth
{eg. Siedenrop, Mand, and Taggart, 1556),

In 1996, TTellison formed a partnecship with five
tther faculty members who had adapte] TPSR to
their pwn work, who tanghe underserved kids as
universily professers, 2nd who had developed pro-
fessionad preparation cowses and pragrams focused
on serving underserved populations (Hellison and
Kallusky, 1999), The partnership promated TPSR by
conducling workshops for teachers and youth
wiorkers arch publishing o book deseriling various
ways to utilive TRSE in in-school and other s=ttings,
and how to use such programs to link universitioy
Ak comsnmnities {Hellison ol at., 200,

The primary caotribution of the early histarical
record to defining individual and socisl responsttil-
ity in physical education is its doous on phosical
aclivity as the medinm for instrumental social
and vmustional outcomes. Over the past 30 YEALS,
Hedlisen bas built on this legaey by his conceptual -
i#alion, {mplementation, and ficld-testing of
persons] and social responsibilily in physicat educa-
tiom. Tnn omcler to more fully understand the under-
pinnings arf specific components of individaal and
social responsibility, we toen w a selected review of
the Hleralure in three flelds closely aligned with
phiysical educalion: education, psychology, and
youth developuent.

The education literature on
sacial and individual
responsibility

We begin by looking al e affective domain, Beane
offered an in-depth conceptualization of affect in
the couriculoom which,

« i the broadest sence, is concerned with por-
sonal wociad development, 1t Inciudes knawl-
eclge, skills, behaviars and attitudes related o
pessanal interests, soclal melatians, and the
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integyration of the twa ... [indicating] that affectis
situated in the currdealunn in all experlences that
Invalved self-parcoptlons, valses, movals, sthic,
beligfs, sorial predispasiticns, appreciations,
aspirations. and attitudes (1990: 101

Beane (1990} wlso drew upon the work of Wight
{1972} to deserilie an “elaborate set of goals based on
self .., others ..., and the coviroament ..." (p. ). His
list of goals fur the “others” in a person’s lifie ncluded
“sncial responsilility”. Although Beane and Wight's
ieas arc grounded in the broader perspective of per-
sorl anel social development rather than responsi-
bility, they oo Tay the affective and social developrent
groumdwirk for more spegific teatnients.

Educalion scholars hawe specifically cited the
newil [oe respomsibility in the school cuericnlam, For
cxample, Sizer [1992: 597 was crificat of pedagoyical
approaches that “thwact opportunilies for youny
penple to take tesponsibility ... [and] develog
the habit of delivering on that respensibility™
Faberman (2000 apreed, polning out that urban
schools have bueorme precconpied with contrul and
compliance which are an integral part of the school
cualture, Bredemeler [1988) found that urban teach-
ez rejected the indoctrination approach, instead
favorinyg sludent decision-making with atlention 1o
Coflsequences, control over theit own bebavier
rather than teacher conteol, and acceplance of
responsibility for thelr actiuns, Tappan (1992: 287}
also weighed in om the indoctination issue, point-
ing out that students need to “discuss, exaring, apd
rellect critically on values and sthica positivns
within a diverse, complex, amd ever-changing
sowciaty”, Jones and Tanner (3981 497) argued thal
“training children [t freedom requires different
kinds of plans and structures than traindng them for
slavery”, Eamii et al. (1994) advocated antonorny as
the major goal of education, and emphasized self-
governing in maal as well as coghitive arcas,

Berman’s {1997 12} work is erbaps the mosl un-
depth toealment of sodial responsibility, which Te
defined as *a person’s rhaliunships with others and
with Lhe targer political and social werld™ He
ermphasized the developinent of & social consclense
that encompasses cancern about sacial issues, ethi-
cal considerations of both fustice and caring, arml
the process of meaning-making and identity furma-
ton, Such an apenda ennnat. be impased, bul since
chillren want to make sense of, and cnygege In, the
werld arornd them, sge-appropriat: processes need
to be wutilized (o Tacilitatc their engagemicnl.
Berman's concepludlizavion coes empower slu-
dents, but unlike most others who focus o bull
persomal and social responsibility, he restricts his
perspective o social responsibilily.

An allernative view to pesprnsibility as cmpower-
ment was provided i Wentzels (199t} review of
the rdationship between sociab tesponsibility and

acadernic achievernent. The studics reviewed hy
Wonleel were basud on her definition of sociyl
responsibility as “adherence to secial ruls and rolg
expectativns” (1991 2k Using this delnition, she
conclnded that: “social mesponsibiity can facilitare
learning and performsnee outcomes by promoting
posifive interactions wilh teachers and peers and,
from a mativational perspeclive, by providing sta-
dents with additional incentives to achiewe™ [199]: 1),

The psychology literature on
social and individual
responsibility

Piychologist deCharras’ {1976y developed u Ltheary
of rootiration closely alipned with childeen and
vouth taldng personal and sacial respensibility,
which he sugpessfulty implemented in a research
project with urhan elamentary schond children in
Uhe classroom. His theery is basvd on teaching sio-
dents to be “eriging” rather than pawns in their liveg,
£y that he meant setting inkormal slaockards, striving
against exlernal foross {even if uasuccessful), and
doing as one most rafher than as one pleases. The
social responsibility of heing an origin is to Lresr
others ay ociging as well, for example by taking
respomsibility for the consequences of ongs actions
toward others,

Other pecholopists have also advocated respon -
gibilify as a core affective and social developmaznt
concept i schools. Blias and his asseciales (Fhas
ot al, 1997 11 argued that everyone wantsschoals to
prepare stadents “to becomic  knowledgeable,
responsible, and caring adults”, Thedr canceptuadize-
liom of responsibility includes both personal and
ancial dimensions: “For children, to becorne respos-
silie, they must he able to unilerstand rishs and
npportamitics, and be motivated to choose actions
and behaviors that serve 1ot only thelr awa intercsls
[t those of others™ (19572 10

The concept ul constructivism hos recendly
received ultention in bolh peychology and crucation.
Constracrivism often Tefors Lo an active leames who
corstrvss knuwledge, In teaching, this means “helping
learners to cogage actvely in independent thinking,
problem-salking, snd discovering ... troughoan oped-
ended non-linear process” (Rovegnn and Kirk, 1993
462), Terhaps Tz best summarized the relation of
comsteuctivisrn to social and individual responsib ity

Cuirloula structured within & comstiackivist Lhecry
of leamning provide students with multiple appoer
Funities to particlpate, take respensiblity for pet-
sonal and seclal actions, and faciilate the
participation of others. Often this goours within @
personalized srvirenment in which students st
quals a0 ronitar their own progress. {1905 167

i
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The youth development
{itarature on social and
individual responsibility

Youth development schalars hurve alse addressed the
importance of responstbility in their work, 1n
Benson's (1997) asscts-based approach to today’s
ks, empowerment, meaning shifiing power and
decision-making from the teacher or program
leader b studends, is one of seven types of asscts he
advocated, One social respangibility benchmark of
grpowerment s serving in the community regu-
latly. Ancther Benson {1997: 311 asset bype, sodial
compelencies, includes “knows how B plan ahead
and muake choices”™ and “seeks 1o resndve conflicl
ootryio len iy

Mclaoghlin's research on suecessfal eomrmurily
youth organization programs for inner city youlh
smphasized the importance of trusting and emporar-
ering youth (McLanghlin, 2000; Mclanghiin et al.,
19941, 1 point reinforced by a review of simnilar stmd
irs of best practicss in inner <ty extended day pro-
grautnas (Hellisun and Cutforth, 19973,

The wndetserved youth resiliency literatuee (o,
Wang anel Cioedon, 1994) rwses on the strongth of
Tads' resistance tr ervironmental forees, That litera-
e, while divesse in it recotrroendations of posttive
factoms affecting youth, often ciless responsthiliby-
relatad concepts such as empenweernent, iodependent
decision-making, and being pro-active.

The critical pedagogy literature
an social and individuaal
responsibility

Taalo Freivg [e.g. 1970/1993), who spent muwch of
his life flghLing wppression and chantpioning Hbera-
tivr, is nniversally recognized a5 an early leader in
saitical pedagogy. He was critical of what he calls the
banking concept of education which “erronecusly
assumes Lhat studends are nol active agents in the
wockl .. [and] in their own edncation” [Fowler,
LO9E: 5195 Tnstead, Fraire affired Fheration charac-
teriged by straregies such as prolilem-posing, refloc-
fen, o dialog, Freire's wark can e viewsd as &
]"‘“_1dl of respomsibility Based education, albwagh
this is tre onfy insufar as the broader educational
goals arc comsistent with Freire's revolutionay
whicclives {Aranowitz, 19930

MDH{ recently, Rovegno and Kirk [1995) broad-
ened what they call socially critical work beyond
Fights liased sucial justics and empowernient to
Inchidz an ewhic of refational caring and responsibil-
1y. Althongh they navigaw: through a wide range of
zll:m'“_l"-lff o tnake their case, their conceptualization
kl.tri:pl"'uﬂbﬂlf}" unlilee caring and social justice, is
ph E:.}Jt Hx 'Fver:.‘Lh::y- do deaw an TPSR in the

il edueation literatyre {see the history and
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philosaphical contributfons sections) along wich
ather examples to buttress their case, Macdonald
ard her associakes [2002) also tefer o TS in their
discnssion of the socially critical perspective’s “com-
mitments to sactal juslice, equity, Inclusivity, and
social change™ {p, 1407 but argue that, while TPSIL
and other perspectives “work toward realising such
commilments ... |they do not] frame et reccarch
atpund these assumptions and purpases™ (p. (44},
Bain (1988} alse identificd TPSR 25 2 curricular
examiple of critica reflection in phovsicad education

Brefining social and
individual respansibility

The primary contifbution ol the carly historical
record was its foous oo plysical activily as the
medium #or instrarmental social and emational out-
comes, although Hellison's woil over the past thirty
years exlended bevond this contribution {and is
deseriled in detail below), Since sodal and individ-
ual responsibilily was not central to ealy pliysical
educalars’  conceplualization of socal and emo-
tional well-being, we tuened b clements of the liter
ature from related fields and G severs] points of
agreement concerniog the core conoept:

»  Personal and soclal developiment provides a con-
ceptual foundation for including responzibility in
cumicelum wark,

+ Enth individual and soclal responsibllity  are
incleded in mest definitions of responsibliLy:

*  Respensibility entails shifting powes to students to
help them to make good declslans nat only for
themsalves but in relation to othors, to set internal
stundards, and ta plan ahead (to be pro-acth).

v Saclal respongsibility requires the development of a
sadial consclenee.

*  Responsibility also cntalls being accountable by
deliverdng on one's responsibilities, which often
inwalvas streding agalnsk extermal forces.

«  Responsikility includes nat only bBehaviars but
values, attitudes, and self-parceptions.

«  Support for a common conceptualizatian comes not
anly from *mainstreatn™ aducatlon scholars bt
thaose in youth development 2nd paycholooy as wall,

A curriculum
research parspective

HMaving taken a bricf excursion inte the Bislory
and coneeptoal eatments of our core corcepl,
inclividual and sociat responsibility, we now lurn 1
curriculum rescarch that focoses oo this Lapic.
However, given the mange of, and to some extent
conttoversy surrounding, corriculom wseatch, it is
crncial to first share our definidion ol corriculum




614 Handbook of Plivsical Education

research, thercky enabling us to identify the rescarch
questions and approaches that occupy the attention
of curdorium scholars interested in sucial and
Endividuel responsibility. We agree with corricrlrm
scholar Bill Schubert whe staled:

Curricufum research goes hand fn kand with
curricetum  scholarship .., fand] B mone
beoadly conceived [than social and bahaviaral
methedolegies] Althaugh it often  Frcludes
sockal and behevicral methodolagies, curdew-
lurn schelarship is more properdy denoted by
the Ferms inguiry, studles, theary, and perspes-
tives rather than research. (19872 420

whubert supported this concephialization by
deseribing in some detail its origins and early
research, tecent paradigms and categores, and
ernergent trends. His state-of the-arl curdodum
text, Cwrriculuse  Perspective, Faradigm,  ond
Poceibility [1986), provides furtler evidence in the
form of detsifvd chapters devoted to philosephy in
curriculum, curricnbim policy creation, and the
taradigms of perennial analytic categories, practical
inquiry, and ciftical praxis. BEdotund Shocts (199F}
book-length treatment of curriculom research,
Forms of Curviculum Taquiry, mcudes 17 forms of
curriculum inquiry. Among the many methodolo-
gies are three forms of philosojphical comicalum
research including, though data collcctors muay
sludder at the theught, the speculative essay
Among ofher forms of cumricaliun inguiry are the
scientific, evaluative, ethnographic, phenomenolog-
ical, thearetic, and aesthetic,

Corriculum research, therefors, can be cither
rhilosophical or crupirvical. Crmionlum rescarch is
sometimes enpicical, becavse studics ave needed to
evaluale the fidelity and {mpact of varions airricu-
lum approaches. Curricglom research is soretifoes
philosophical, because 1he primary curricwiun ques-
tion it “What kind of knowledge and experience
enable o person to lead a good and fulfiting lifs”
{Schubert, 1986: viil). The branch of philosoply mest
relevanl here is axialogy, which “rather than being
concerned with what is ... foouses an what shoufd
be ... [Mtlooks at specific values .. _ such as the com-
pesition of the good life” (Kretchrmar, 1994: 143,

Sport phifesopher Scott Kretchnaar distimgished
betwern crapirical and philosephical research by
pointing out that philosophers, unbike most of the
wark in fields such as history, phosiology, and seci-
ology “do nol take the empirical tuen. Rather they
Lok imward te And their data™ {1994 13-14), uliljz-
ing reflection, abstraction, judgement. Theit tooks,
then, are reflective in nature rather thag empirical

In our opinion, physical education research has
been hampered by two forces: The positivistic exper-
imental paracligm of the Hagship subdiscpline ager-
cise physiclogy, anid the subdisciplinny siructure

el which encuurages replication of the parent
disclpline’s perspectives and methadologies, therehy
discouraging innovation amd, in Bressans (1932,
1387} views true scholarky work, Crum {1986) raised
mare general guestions about the data-based naturg
of physical cducation reseazch in fhe Unitod States,
especially in comparisan to Eorope’s more theoretical
orientation. We foined in the disent by developing
service-bonded inquiry {1997; Marlinek ex al, 2004
which builds the developrnent of ideas il the
resenrch process, smilar to several earlicr effoets such
a8 Jomph Schiwal’s practical inquiry (e, 1971} and
Kitk’s (1991) cordolum as craft, Kitk's ATEUMENt
supports our broad definidon of carrienlnm research
in this way:

If curricuiurn worlk is viewed as 3 pracize, tech-
nelagical exceelse that involves logical ook
stap, sequential reasoning along with rational
action and quantitative measurernant, then
woe fmay be sacrificlng quality for mere techni-
al sephistication. It is passitde to advocats an
#ltogether different view of design in curricu-
lumn wark thiough the view of curboulum as
craft, which Imvolves disclplined atckion, buk
bulets inta the exercise the walyes and befiefs
which lead teaching as well a5 ways of han-
dling uncertainty, spontanciy, creatlvity, and
arnbiEguity. {1991: 2608

Dur wiew, then, is thal qeicalum research meth-
ws can be broadly classified as either phifosophical -
which draws primarily on reflection ratber than
empirical data, or empirical which relics on analyscs
of quantitative and/or qualitative data,

Major philasophical findings

Based on owr inter pretstion of curriculum research
described in the inlrgeduction, major findings for
physical education curbenbum research in personal
and social responsibility can be divided ima two
parts: hilosophical and cmpirical. The msearch
questions and  research methodologies differ
depending om this classificaton. Philosophical
rescarch inquires inko value-based isswes such as
what 15 warth while to know and EXPETICTICE zml(l
ullizes rosearch methods sieh as reflection, imeg-
natioin, comcepial analysis, and Lhearizing, By dfts-
sifFing curdculum work in this way, noovative
retlectively bused covricudar ideas of physical educn-
ton teachers such as John Hichws and Kevin
Eaardal {sce below), who are not cgnsidersd nor do

they consider themselves curricplitm scholars, geal

ify for inclusion. Our ernphasis is on physical edv-

cation gurriculum and instruction conbbutiens

but also include sport psychology and adapted

phrsical education.
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Physical education curriculum
and instruction contributions

Gibbons and Bressan {19913 olfered a comprehensive
thearelical framework for the sffective domain in
physical education, Their framework cmphasized
taking social-moral responsibility which they
explained as: “the develupment of 1 imoral aititede ..,
to be based upon students’ soquisition of the alility
t balance their decision-making among the cum-
peting claims associated with their concept of
Autonemnay, thelr concept of altruism, and their con-
cept of responsibiliny™ (1991 27),

The responsibility therms has boen contimred in
mite curent phvsical education literature as well.
The concept of student empewenment is apparent
in Sledentop’s Sport Bdurcation meodel (19940, which
is the focus of another chapler in this Handbook,
While the original rmodel (Siedeatop,1980) wis
grounded in play theory and Siedenlop’s interest in
preserving the best of the sport culture, empovecr-
ment of smdents soon becamic central to ils pradice
arad b subsequent descriptions of sport education.
Students coach, officiate, keep statistics, and per-
form other dutics related o arganized sport while
heing members of a team for a season (eg of
soccer, basketball track ame ficld), Hastie and
Buchanan (2000) comibined uned feld-tested a can-
bination of sport education and TESE (Hellison,
203, Their “mixed model” placed more emvphasis
an taking personal and soclal respensibility in e
vatious sport scasons but did nod inglude transfer
outside the sporl setting as advorated by TPSR,

Eoris’s Spott for Peace modsl (Ennds el ul, 1955
wescmbles sport educalion but emphasices condlict
eesolukion aed the enle (and plight} of ner city girls
m phiysical education. Stucdents learn to solve conflicts
and 0 include ghls, with hows skilled 2t dominan
inmer city sports (especially Tasketball} being given
respensibilily to help the pirls become productive
menibers of their tearns, 1he spoct aducation medel
lacilitates this process by prioritizing the team
approach and reconding team statislivs including wins
and losses, thereby pressuring coaches 1 be effoctive
in tleeir roles, Ennds { 1999: 167) also eeferred 1o “| tak-
ng] responsibility for personal and social actions
inchuding gugl-setting and moniteelng their own
Progress” as part of her advocacy of 4 constructivist
lhﬂﬂl'}' of learning, She also emphasized the need for

tssting and cazing teacher -sludenl relationships™
£1999: 167} 25 un important but ofien ignored factor
In corviculum iheory, a point dso made and clabo-
raled wpan Ly Heflison 42003 in faclitating TPSR.

Hoddiogs (1992) 55 an unlikely contributor to the
physical - education literature, yet she directly
adibremsed gehgol Physical education, providing a rad-
}{al :iemfmrc frvorn tradlitional practices, She arzued

Or cumbiniryg several micdle and high school depart-
Mtz such as physical education, home BCOITLOTICS,

Social and indlvldual responsiblitty pregrams 615

health cducation, driver training and (ot elirminating
the supervision af spurt and exercise, substituting
instead leamning "o take responsibility foc our fitness
{by providing] open discussion on issues of ftnoss”
such as the “selfish and wnproductive”™ character of the
reeent fithess movement and iwues of competition
and cooperation [1942: 75).

The influence in physical educalion of Freires
ranceptualization of rwsponsibility (as cunstrued
ahove] s apparent in some of the theimes that au-
faved in biignel Ferndindez-Dalboa’s (1997 wdited
volukie on critical postmoderaisma in plysical edu-
cation and sport. Iy that same volmme, howewer,
Hellison {1997) raised questions about the teansfor-
mation of theory into ewrriculim practice in
the critical pustmiodernist movenient. More to the
peint, Bovegno and Kirk (1995), acgning thet 1he
ethic of justice and emancipalion is too Darrow 4
thecretical Lase for socially critival physical educa-
tien curriculum waork, offered a recanceptualization
thst incuded an ethic of care and responsbility.
Althaugh thelr argument was presented above in
the review of critical pedagogy lireratire, it needs to
be included here as well since they are physical edu-
cation scholers, and their article appeared in a phys-
iral educalien journal.

Social and individual responsibility also has been
extenderd o include citizenship, Laker (20007 con-
tended that the concept of cilizcnship consists of
three strands: moal responsibility, commuoily
cngegement, and political literacy. All three strands
represent stepping stones for Deing 8 desirable
clfizen in today's society. Laker aned others (see
Adlen, 1997} claimed that many schuol curricnla
ned to offer a multitede of opportunities for
heightening the sense of responsibility and citizen-
ship in youth. Galning the nocessary skills of being 2
responsible cidzen can only oconr when the school
culture is Reshioned in a way that authendeally fos-
ters the devefopment of these skills, Schools Ukl are
harnessed with test score mamdates Along with inlec-
school compelilion for top scores make the founda-
fion for teaching responsthility shaky ar best,

Laker {2000) emphasized the importance of
physical activity and spert play in cultivating
responsibiity allivudes and bebavigrs in children
ard youth, He reinforced the notion thal Lthe inter-
aclive pature of spost sets the stage for teaching
Buparlant fife lessons (e fair play belng good
losers, including others). He cautioned, however,
that like schaols, taising the competitive stakes n
sport will surely undermine the chances for life
sleills to be cxperienced and learned,

Stiehts (1993 “Becorwing Responsible” rmolcl
conceptualized] responsibilily s taking care of one's
gelf (for exsmple, making and keeping commit-
ments, setling goals), others {for cxample, henaring
others rights, dignity, and worlh; working together
on comnmion goals], and the envicsnment (for
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example, tespecting property, recugnizing the
importance of taking care of the eovitnnment). The
addition of caring for the cvironroent is ot com-
men in the responsibility Hesrature but was #
core cancept for Wight {1971, 1972 as cbed in
Beane, 19901, The Gecoming Responsible model
includes specific stops (o example, learning to wie
reaponsibilicy-bascd  Jdanguage and bohaviersh
strategies to bocome muore tespansible (for cuample,
changing how the Leacher and stadents alk and
act), and an advanced personal responsibilily pro-
ject based om Recoming Responsible ponciples.
Hellisen’s { 1975, 19835, 145, 2005 TPSR (teaching
personat and social responsibility; alse knosw as the
responsibility madel) conccptualization of responsi-
bility, augmunted by the woik of others (2.g. Hellison
ct al., 2000; Martinek ct al,, 1999), las made scroe
inroads in the practics of bolh school based amdd
apency-based physical elucation peograms for s
munber of years, as noled in the history secton
above. In his latest work, Plefison (2003) wied to
mahe chear that this approach is a set of ideas, not =
rigiel blue print, which nchices these components:

+  Physical activity is a patentially powerful vehiche o
teaching kife skills and values, while at the same tirma
promating physteal activity content lsarning.

#  The owerarching purpose is to belp students take
respansibilily Fer Eheir own welHbeing and davelap-
rment and far conerbuting to welk-being of others,

s To help tturdents focus an wiat 4o take responstiling
faar, five: guals or lovels e suggested, alang with the
cavent to adjwst thiese as necessary: (1] Self-contml and
respeact for others Tights and feslings; [2) partlcipation,
effart, sall- muotivation; {31 self-direction; (4] helplng
others and laadorship: and (5] wansfer outside Lhe gym,

& Five thermos characterize daily practice: Develop a
respoctful kids tirst relatienship with students, inte-
grate responsitility with physical activity, gradually
empower students, promole group and self
reflection, and teach fur Lransfer outside the qym,

+ A daily format fs suggested (but not mandated) to
facilitate putting the purposa and themes into prac
tice: Relatipnal tirma, awaranoss tatk, physical activity
|essan, group meeting, and reflection time.

« B owide range of speclfic insguctiona) strategy dnd
azsessment ldeas are offered as examples of the
irmplamentation of personal and social respanslbillty,

4 specific erapoverment-ariented conflict reso-
hution strategy compalible with TP was devel-
oped and field-tesled earlier by Horrocks (1978), ITe
calted s idlew the “Fallding Bench™ Stmdents wha
had 2 conilict went to the talling bench o worl ot
their differenves, reporting back to the leacher when
the matter hos been scttlod satsfaciorily. Deline’s
{19211 “no plan no play” strategy, in which students
who have dittecudty playing with other students arc
required to submmit an improvernent plan before
reentering the garne, is also compatible with THSL,

Soume best practice modets of phorsical education
practitioners reflect these leachers’ responsibilitg-
hased philosophical stanee. Tor example, Tichwm,
1993 National Association of Sport and Phywica
Eduncation Mildle Schonl “leacher of the Year apd
author of Right fielders are people too (1998) emphg .
sized “the 3 Rs in physical edncation” (p. 35): Respe,
responsibility, and resourcefulness. Responsibiliey iz
conceptualized as:

+ “Condltlon, guality, fact, or instence of helng
respobnsble,

»  Oblligation, accountability, dependabifity,

»  Rosponsie -, able to distinguish between sight
and wwong, and ¢o think and aee mtionally, and
hoeace accountable for one’s babivior?[19%8: 38)

His dedinilicn of respect, “to slhwoew cotsicderation
fur [#nd] to feel or show honor or esteem for"
(1995; 36}, could alse be considered parl of his
responsibilily concepmalization.

Although he does not use the terny responsibility,
Kaardal's (2001) “goal directed physical educaton”
is a best practice approach based on idividnal
responsibitity. He defined “suocess for [the various
groups of children in any sehoal] ., secording w
their [chosen| poals anc abililies” (2000 7), cather
that specifidng those goals for them.

Physical ducation needs to provide a range of
optiens, not only of aclivilias, but of the primary
raativakars of phisical activily far diffceent stu-
dents [such as] -, social . .. competithe,.and pet-
‘sonal satisfaction ... fand] the lavels ot which
they'll particpate in dase pragrarms (beginning,
intevrmediate, advanced or efite) ... Cur pm-
grams shaekd emmpower students through giving
them chaioe .. [ous [talbes] (2000 8)

Carefiully planned individualized instrection amd
reflection jounmals are But two of Lhe macy
peewcesses Kaardal nsed 1o reach his goals.

The Sports Plus mode! {Beedy, 1997), which &
intended as an cxtended day rather than in-schocd
program, has been adopted by soverdl school dis-
tricts in collaboration with other agencies (fur
example, the TMCA, the public libeary). This riclel
is based un Nve core valnes, one of whicl & 1"551“3'1""
sibility, defined as “being accounlable for opes
actions o self and others [and] acknewledging
dlutios ta self and others” (1997 20).

Sport psychelogy contributions

Sport peychologists Shields and Brodemeler {1985
viewed physical cducalion a3 a “rich '-'ﬂ"”mmrfm
for dealing with maral issucs” (19951 201], partie”
larly il Leachers and coaches shage power with: s
denis (Le. empowerment). Their enmpTeliensive
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review and critigue of, as well as their contribulions
to. moral theery and empirical studies of sacial-
raoral development in sport and physical educaiion
added significantly to our understanding of social
developoient in physical educabion. Moreavet, some
aspects of thelr wark shed light on the moral aspects
ol responsibility development in physical education
as well a5 youth spocl, for aample by caplicatiog a
process for criticelly analyzing moral sitnatiens,
developing moral self-eflicacy, and taking moral
action.

The Life Development Intervention and Lile Skilis
Orientadon is ane ol two perspectives in a frarne-
work designed for provention and intervendion by
sport peychologists Hodge and Danish [1949; see also
Dapish and Mellen, 1997). The purposs of this
epproach is to develap the “ability 1o do life planning,
be sellreliant, and sock the resovaces of others”
{19495; 54}, therehy promoting responsibility, Fwva of
the progeams based on this perspective imvolve spurt
apel plypsical edvrcation, whicl are vsed as attractive
vebricles for teaching life skills, One progran, Going
tor the Croal (GOAL), mses sport as a selaphor for life
skills an ton soysions focusecl on goal-settity, gver-
coming obstacles, rehonnding from diffieultios, apd
develaping a plan to reward themschres, The ather
propgrany, Sparts Unilsd to Fromols Education and
[tecreation (SUPER), consists of ten three hour sport
clinics designed tm Leacts sport skills, leamn life skills
that are related o spurts such as goal-setting and
angrr manzgemenl, and to play the sport.

Adapted physical education
contributions

Lavay ot al. (1997} offered Becoming Rusponsible
(Seizhl, 1993} ang TESK (Hellison, 2003) s well as
Classer’s reality therapy! ax alternatives 1o behayv-
it methids of maragement far adepted physical
educakivn students. Adapted physical educalion
testlhnols by Sherrill {2004} and Winmick (2000
polied TPSR to adapted physical education,

Summary of the field's
Philosaphical contributions

* Physical aducation has bean ernfsioned as vehide for

Peaching social and individual raspansibility by a rem-
ber of schlars, keachers, and vouth prograim leaders.
4 numbert of curriculurn models focus on, or Inelude,
sacial responstbility and |ndividual goals and strate-
gles, ncluding Sgart Education, Sprert fav Peace,
. EE"-C‘F"'I'IQ Respansible, Soarts Bl g, and TESR.
hp'-‘” Rechology has also contrlbuted resprunibility-
a5ed approgches to moral development and life
&1l Aevulo prient.
E?-Pie{_i Ehysical eduircation has recently enraced
Pensibility as ans afternative curculum approach.

Focial and Individual responsibility programs &7

Major empirlcal findings

While philosophical research can answer corricimium
quesons such as “What kind of koovdedge and
experience [in physical education] enable a persoi Ly
leach 3 good and (ulfilling 3ife?™ (Schuberr, 1986 iii),
ernpinical reseerch is needed to address evaluation
questions that requite both quantitative and qualita
tive data collection and analysis, such a2 whether any
of these philosophical spproaches work in practic,

Clieflers [1997) wes perhaps the Hrst scholar in
physical education cwriculum and insitucion o
comcuct 2 systernatic program of ressarch on chfldren
o bake responsiility. Berwesn 1972 to b982, Lis
research team investigated the officacy of childrers
decisivn-making and found that a structured deci-
siun-muaking approach, with chelces and mAnage-
ment strategics, fostered shared decisinm-maldng
Lielter than either a teacver-centered appeach or total
fresdom, They ulilized a variety of research merhods
ity this works, inclding the cvealion and validation of
beth prychometric and process—product instrumens
as well as imterviews an:| ficld notes.

Three physical education cursicubum modets
described ubove have teceived allention frae
researchers. Stedentop {1904) armeed that Sporl
Education is cungrnent with authentic assessmeit,
Liecausze records kept are authentically connected to
the intended outames of Sport Education, He Jave
six specific examples of how such records con be
used in the service of assessment. Moreover, emipit-
ical studies hawe suppor ed the model's claims (e.g,
Granr, 1992 Hastic and Shavpe, 19990 Recently,
Wallhead and Migurmanis {2004) compared sport
edurafion o 2 traditional physical education class to
determine the effect of sport education on maotiva-
tional responses. Analysis of the data from varicty of
pre-pewt psychometnic scales #nd questionnaires
indicaled that sporl education increased percep-
tions of avkonumy and a task-oriented Jimate in
comparisodn tir the control group, (Spocl education
i the: focus of Chapter 5,30 The second currigulum
model, Sport for Pewor, which can be viewe] a5 2
spinelf of Sport Education, sl has an emnpirical
base {uy, Carson, 1992; Ennis cf al, 1999 com-
brised of a variely of qualitative methmls, The
empirical work of the third model, TPSR, is
descrilied in sowe deixil in a separate section bulow.,

Sport psychology research

sport peychologists Hodge and Danish (1999)
atdressed the difficulty of evatuating tesponsibiliey-
based programs:

Fevr instruments enable a yesearchar to mea-
surg differant outcomes and sl have the
propettlas necessary W compars experd mental
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and contrel participants, Even fewer gonsides
posltive outcomes such as those dentified
In the Task Force an Education of Young
Adolescents {1939 report Although quantita-
tlve redsures may pemmit such analyses, they
are labor-intensive, difffcult to yse, and expare
shvie with large groups. [1999:70)

For these reasons, TTodge and Danigh used Goal
Attainment Scaling to measure on a fve point seale
the level of swooess that a participant achisves in
pursmng a statcd geal They also collected other
quantitative and qualitatiee daa for bath partici-
ponts and & cuntrol group, Results incladed parsci-
pants' achievements in the program such as
achieving the woals they set and associated learning
as well as improvements ontside the program such
as better schonl attendance and tewer health-
compromising hehaviors compared fu controls,

Alsn im 1he ceabim of sport psychology, the struc-
tural develupmental approach te moral develop-
ment, while not using the term cesponsibility,
promotes moral decislon-making. Roinance and his
assoriates [1986) conducted an innevative elemen-
Lary physical education edperiment bascd on foe
physical activity-lased strategies wsing the strue-
tural developmental appreach to mmoral develog-
memt, In all of Ukese strategics, children were asked
to solve conllicts that derived from implementation
of the strateyics. During an 8 week program for two
fifth grade clisses, pre-post interview soorss based
on Haan’s infereclional moocal development instru-
ment revealed Lhue students in the experimental
gronp improved significantly comparsd to contnels
in their ahifily to teason morally in relation Lo the
conflicts. Cither studiss (Bredemeier ot al, 1956;
Gihbons et al., 19%5) found simridar resules.

TP5R model research

A number of studics hawve been cooducted on
Hellisow's TPSR currienbum model. Al of te studies
(n = 26} that focased on updererved o at-risk
children and youth, both published and wnpublished
and dating from 1978 to 2001, were snalyzed and
swinrarized by Hellison and Walsh £2002). All were
program evaluations, and 21 of the 26 wera case stud-
1e5s based on vithsr gualilalive data sources of some
combination of qualitative and quantitative dats.
Four research questinns were explored across the 26
atudies, threee of which insvolved assessing TPSR out-
comes. 'Lhe other fecwscd on TPIR processes.
Findings were grouped tnby stroog and weaker evi-
dence baged an the ruenber and grality of the stad-
ivs amel palure ol the findings. When the results of
these studies aemss 2 23-year time peried are com-
pared b the summary of 'TPSE principles providesd
above, several conclusions omerge, Inclading:

s Strong support for “Physical activity as a Potertlally
powerful vehicle for teachlng life skills and valyay,
while at the samea time promoting physlcal ackivity
content learning.”

*  Strong suppart for The overarching purposa [ag
helping] students tako respoensibility for their owr
wabl-balng and development and for contrlbuting ta
well-being of others,”

+ Variable suppert for progrem participants |mpruy-
Ing on the Fve goals (or levels) that help studants
focus on what ta take respansibillty for, O the 10
studies that investigated thls questlan, 14 stydies
reported self-contra! improvement and 12 reparteq
affory improvernent, but only elaht showed selr
direction improvernent and only sevan suppartod
improvemnant In helplng others. Pethaps supris.
inghy, of the 17 studles that imvestlgated yansfer of
these goals cuttide the program, strong evidenoe
was foynd for the Lransfor of several goals. Howeyer,
the findings were gonerally stronger I the program,
and somea evidenco showed non-transkar as well_The
twie studies that imestigated the impact of cross-
age teaching (older students teachlhg wounger
studants TPSR in the gy} found strong support for
a hurmler of positive OULCMES,

»  Uneven suppon regarding the five themes thae
characterize daily practice and a daily format o
facilitate putting the purpose and themes inte prac
tice, Bxploration of the processes experienoed by
pIogiamm participants turned vp seme evidences far
intesacting with & caring adult and having fun.
Howower, the design of this review as welk as the
deslgin af rmost of the studies were not conducive ta
answaring these process-oriented questions.

A study one one TPST-based cxtended day pro
gram, published after the abowve rview af research
(Heltizon and Wright, 2003}, way careied out ower a
nine year period, based on nine years of attendance
rvecords amel mine years of post-program qualitative
studen| ewatualions of fhe progrem. Besulls showed
that prisgram TElETILEan rales surpami the ayerafie
dropuut gallern for nner city youth in extended
day pragrams, and in anouymous program evalie-
tons over the oine years consistently showed per-
ceived improseetoenls o personal and social
esponsibility as ennsequences of their parlicipation
in the program. They also emphasized the inipor:
tance of having a sespectful, caring program leacler.

wiight and Whits {241} studied the imyplemen-
tation of TPSR with cerchral palsy children, provid-
ig enipicical evidencs concernimy its effectiveice
and thus testing the philosophical aotions o
adaptod physical education scholas described
abuve. Based on medical records, feldnules fl'-“_J
interviews with participants’ physicians, therapisls
and parents, Wright and White concluded thal ﬂ]'.:
infervention increased participanls’ setise ol ahﬂttﬁ
produced positive foctings about the program 47
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Recently, Watson and her associates (Watson ct al,
2003} developed the Contestizal Self-Responsibiliy
Questionnaire based on TPSR and administersd the
questicnnaire to 135 anderserved vouth who partic-
pated I 2 Matioral Yooth Sports Program sumner
wilp. Validily was checked by conducting an
exploratory factor analysis, revesling that the partic-
pants merged Lhe two advanced TRSR goals, therely
producing “lessthan-perfect” alignment hetween
TPSL and the queestdonnair items, Regardbess, the
guestionnaine roughly reflectod parlicipant petcep-
tions toward TPSE Since no intervention was
imvalved, the primary conteibotion of this sindy was
to add a psychomaettic tool to TESR, meihodology,
Towever, descriptive statislics of the results showed
that the participants pereetved themsedves to be tak-
Ing personeal and soclal resporsdbility, 2nd the meore
they perceived TDSR to be emphasized, the mwre
robust b resnlts, In f2e1,"q significant proportion of
allect and attiude were explained Iy the [question-
nuive]” (p. 22R). The rescarchers surmised that the
WYSP teaching stzff’s training in TSI as part of
their mwiversity professinnal preparation program
mfinenecd these findings,

Project effort research

Thrze of the stirdies roviewed by Hellison and Walsh
3002) were products of a Universiy of Narth
Carolita at Greenslworo research and devalo proent
programn based on TPSR called Project Tfort, byt
the responsilility-based research befing carried out
there is extensive and therefore warrants additicnal
Attentivn, By preseuting the nelhods and fimdings
of specific studies, a mone complete wnderstanding
of TPSR rescarch can be achieved.

Project EFfart i aimed at fostering respomsibility
values far underserved youth through participation
I 2 valaes-based sports clyh guidie by TPSEL

“Mpwering students is a venferpiece of the pro-
Bram. mpowerment means giving the chib
eimlers “choices and voices™ This Erecans giving
g people meaningful aod genuting choires
ajf'"% with opportimity fur cxpression and dialogue.
Elrrventary and mieldle sehool students work with
€ respomsibility values and arc empowered
sk A number of learning expericnces. These
Weluds peer g5 Lross-age leaching opportunities,
Chae Tegarding specific aclivites, snd time for
Pemsona| reflection,
Mn;ﬁ”}‘l-‘urta.nr extension of the sports club is a
extenat o PrOgram. University sludents roceive
" education 16 enhanee their citural corn-
in'-“-e .nnd_learu Slrategies fir goml setting, The
mﬁ:il 9 the mentoring prograr is te help the
o thy ;;hrausﬂ:r t.h't values fearned in the sport club
v U selting. Ax in the spoedts club, TPSE,
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serves as a framework o guide the menror and
studend in goal setting effors.

Barly cvalualion of the mentoring progeam
fucused on schael performance megsmres (Helisan
et al. 1996; Martinek et al., 19997, Minc-week
prades, recorded teprimands, mentor forazaal
entrics, and office reforvals were obtmined from
school records, The lub members’ tcachers wers
alsy informally asked to comment on how han they
thaught they were trying in their ciily work, (hverall
improvement i students’ engagement in class work
along with increases in grade-poim avergge andd
with derreases in reprimands and office referrals
ware reparted. Teachers also noted that barricrs
preventing positive impact inclieded home (or
sxample, unstably family conditions) and environ-
mental (for exumple, Zang imvelverncnt} factors.

In a [ollowr-up study by Martinek o al, [200L), a
shift from [ooking at performance autcomes was
tiarde:, Tnstead, the rescarchers focused on ouusmes
Haal miore clearly reflected actial fransfer of dulb gials
to the classroom, Using 1 “creativ: cvaluaiing® stralegy
[Pation, 1957}, teacher and mentor jourmals, and sh;-
dent exit interviews were analyzed, A “progrars -gos]
matrix™ was developed to deterining the level of frer-
formance of each participant, Results indicated that
the youngsters were able b apply (he goal of “trying
hard” in the classrom miest of the lime. They serup-
glod, however, o transfer sume of the other vatues Lo
the classroom (Le. self-control and respect fur athers,
sebi-diteciion, helping others), Cne particwlar prol-
lematic areq was the dub mombers' imability to set
personal goals in the dassroom setking, Our oivn past
vtk {see Martinek and Hellison, 1997, 1*WI8) found
that both environmental and persanal barriers zre
i culprits in preventing sicoessful applicalion of
respongibilily value outside the gym. Simifarly, mon-
tora in this study cited (he youngsters® persoral values
as farmidable abstaces Ly goal setting. Devalring the
school experience, possessing combative valnes, angd
focling helpless in meeting teacher CRpEeCtations wers
freguenty mentioned in the TReDkCr jorzmals.

Another area of evaluation of Projegt Eifort was
to find out why young peapl: stay in the program.
For vears retention has always been an importans
cenyideration with proyram planners. o clear gur
thinking about why wning people “hang in there®
Schilling (2001) examined underserved yotrdh prer-
ceptions of commitment to Iraject Effort, Using a
wase study approach, she described the levels of pro-
gram commimment of seven veteran cub members,
She was abso interesled in identifying the reasems for
being comemitted, The length of inwolyemenl in
Project Effort among the partivipants ranged from
four b seven years, (nc-on-ome interviews werc
angmentod by locus group Auerviews which werg
the primary daty sonrces for her study,

Some of the ressons et kept the pacticipants
it Lhe program were the program’s activities and

|
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organization, relationships with the staff and
peogram leades, and the program's enwvironment
fie. having fun, being in a positive place, having a
snack}. ‘Lhey also described the nature of being
coramitted. Things like being “into the program,”
“always coming to the club’; and “having fuon” were
typically mendoned as Indicators. An impoclanl
aspoct underlying these findings was the infereon-
ncction between showing responsible behavior and
being a good club member.

Barriers o commiimenl wery also highdigheed.
Tar a few chub members, Lhe bepe of aclivicies and
vepetition of things were two inhibitors t program
commitment. Schilling’s study alse reemplasized
the importance placed on having progrzin leaders
who truby internalize and practice the responsiblity
values, This seemed to be ¢ primary factor in keep-
ing the kids commected to the program goals of
Project Effort. We believe that this is an area that
nceds considerable attention from program cvalua-
tors, Sport Psychologist Scanlen and her collergues
[Scanlon et al., 1993} adso widerscored the nead to
look at leader attributes. They daimed that it is
prebable that cextain types of program leadors arc
particalarly successful with valwes-bascd mordels.
Kngeading whal charaeleristics rnake leaders efleclive
ity values-lased sporl prograces will undouhtedly
have important implications in the peofessional
training of futuee leaders.

We ate beginning to see the developruent of sport
progeams that encourdge adolescent vouth to he
caring and compassionate leaders — a foens of the
mare advanced levels of Hellison's mode] (especially
Lewel Foar). Broadening the definition of leadership
iz fundamental in these programs. ¥an Linden and
Tertiman ([99RY pearnated the nolion hal feaders
need te think for ihemnselves, comrmuonicale their
thonghts and feelings to others, and help otlers to
act in cthical and sodally responsible ways, Such
gualitivs are characterized as those that eflect
caring and cytnpession for athers,

Same recenl program developers bave Fuane that
gelling younp people b acguite thess qualitios
requires early exposure and praclice using Lhe
responsibility values,  Poograms like those o
Greensboro, Chicago, and Dewver have club partici -
ponts leardng 2 set of sldlls and attitndes throagh
planoed physical actvites. Emerging from these
programs have been research data describing how
atdolescent vouth respend o the challenges of being
respomsille lor the welfare of others,

For example, Cutforth and Pockett (19990, o a
study reviewed by Hellison and Walsh {2002,
examined 2 smmer apprentice teacker program s
the University of Ulineds at Chicago in which a
group of wban young people taught basketball to
young children attending & supuuner sports camip.
The program caplured the interests and talents of
the vouth who stoaggled with bebavior peoblerms,

truancy, and grades during the school Fedr
{Canfitative and qualitative resoles inchuding inter-
views and field notes showed thal the teachop,
gatned self confidence, concern far others, intraper.
sonal and interpersonal skills, problem-sodving
skills, and enthusiasm for learning,

The developrrent of yeuth Jeadershiy ability wag
abso exammined in a program called the Yuuth eadey
Corps al the University of Morth Caroling m
Greenshomy, Two ovaloation smdies g emerped
lroen his program. In one stmdy, Schifling and Ly
colleagues (Schilling et al., 2004 } examined data frpm
informal observation sotes ancd jourmal entrigs. They
found that getting adelescenl. youngstess to be cppy,-
passioate feaders imvwnlved the application of variguy
levels of emnpowerment. The st Jevel was simply
providing an open forum for woungsters to share
their ideas. Open disfogue among saf and club pe.
ticipamts gave opportunity for expressing perceptiong
anel wititucles, The second level entailed having youth
participants miake decisions within the program rr
activity, moving beyond discussion 4o acton. Chodees
i activity, with whom to worl, or even deciding hever
the program should run were some of the ways Iy
which dhecision-making was given b the participants,
The thied level of cmpowemment was peer teaching,
At thig level, eluly membery’ dedsions and acdons
directly iopacted e expetivnees of thelr llose duly
inembers. Uoaching responsibilites (ep, running
tean deills, reinforcing tearowork) were also given t
those cluly members ready o take on maore advance:|
leadership rales. The mosl advanced level of emapo-
erment aecurred ab the fourth responsibility level, At
this Tewvel the clule memixon became iovolved with
cross-age teaching, They took responsibility for
Leaching vounger dhildven in a different expdranment
Lian e sporl club. They plannod for and tanghl. in
their cwm sport chuly reinloreing the TPSR levels of
responsibility.,

A fifth level is empowering youth to tale cnbal
of their own fidure, It #s uncertain as to whether
youth beaders ever get to experience Lhis most
advance level of empowerment, They will need tuls
teady Lo assume the difficult responsibiliey of mak-
inyg snciely 2 beller place to Live, TTow this takes place
is unclear. Bergorrerment at Lhis level will be depen-
dent on how well a yousgster cen successfully man-
age the respansibilities affered at the prE"."iDU*l‘i‘f"‘-’Ls-

Iy another study an youth leaderslkp, Mariiock
and Schilling (2003) lonked at how poaliy partc
pants advance in their leadership: skills. Simitar te
carlicr investigations, intervicw, jourmnal emeeies, and
informal obscrvations served as the major daia
sources. The program attempted ta foster the fead-
ership qualities of underserved high schoul youth
guided big the learned helplessness dhealy (datinck
and Griffith, 1993) ag well as ol devrlopment
thecides (Burns, 1978; Gilligan, 1982 Kahlberg.
19713, The study showed that youth progress
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jeadership aleng a continuem of leadership
qualities, bepinning with personal needs and even-
mally maturing into a eompassionate leader. The
stages of development found the leaders cither plac-
ing emsphasis on either: (4} personal needs (stage 1),
ib) teaching skills (stage 2, {c) reciprocal learning
fytawe 51, of (d) compassionate leadership {stage 1),
The evaluation also showed that opergting at these
stages was flnid for the leaders; that is, Lhey fucty-
gted from level vo level depending on their personal
grruggles outside Lhe program. The developruental
framework o ease feelings of uncertainty by giving
the staff metnbers 3 sense of whal should conic next
when setfing personad and program goals for the
youth leacder corps members.

TPSR research in Spain and
New Zaaland

Tecarti and her rescarch team (2005} at the
Upjversity of Valeneia in Spain have been conduct-
ing TSI inturvention investigations over the past
wveral years. The frst [oevsed on underserved
pouth in an after-school coaching cluh (Helbson
et al., 20007, The second invobred elarmentary sehool
PE leachers nsing TPSE. Alse in Spain af the
University of Madrid, facubty mermber Pedin barlin
(2003 dmnplemented TPSR with low income youth
and reported posiive changes in their walues Tl
frustration with the sodal aod economic barriers
they face in improving heir Hves ontside the physi-
cal activity selling,

Gordon (2005 conducted 2 six meath imple-
mentation of I'PSR in 3 Now Zealand secondary
schood. Two classes were based on TS, and twa
classes acted a3 controds. All four classes wede tatghl
by the same toacher. Both qualitaiive and quantita -
live wata were colected, including daily notations
of S_Wd'il” belvaviors, number of detenlions, wrual-
getting and self-rellection records kepl by jhe
ftudents, inlerviews with the teacdher and selected
stwdents (rom all fonr classes. Results indicated that
behaviar, elass atmosphere, ant rilationships with
the 1y chey irapzaved i the TPSR classes but not in
the controls. & small nuber of students in the
TSI clazses also transfereed wliat they had leatned
10 olher contexls outsidec the progrem, Initiatly the
teacher had probbems Biving vy corelrl bt evenio-

ally stared that TPSI was 2 success anel that she
Would comlinue to pse it

Sumrary of empirical research

Thsci?};:?lrs.;liimmmm om respensibality in phos leal
% adulress ghsp“ﬂ programs, whilc not extensive,
ined ghe B cancern of scholars whe bave com-
e Bbout the alsence of datg based research o

BEgy Lo

Mewton et al, 20017 Shields and
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Bredemeier, 1995). Since Cleffers and his assocsles’
edely woiek (1987, both Flodge and Danish {1999}
and Rormance and his associstes [1986) have pro-
duced promising results for their philasophical
framewarls, the former for life slills and sport and
the latter for applylng struchwal developmental
maoral reasoning to physical educaton. Two physieal
edication curculun models, Sport Education and
Sport for Poace, alse bave an empirical basis, as has
the TPSR, currculhum medel. The mesl robuast and
sipnificant line of TPSE research 3 1hat of Project
Effort. A unique companent of Project Effort is the
developrment and utdization of individual menlors
for program parnticpants. Erapirical studies from
Troject Effort researchers have for the most part
focused on retention in responsibility-based pro-
grarns, ansfer of responsibilities from the gym oo
the classrocm, and the developiment of youth l=ad-
ership. In this work, as well a5 in the other TPSR
studics noted abowe, the results are upcven but
promising, cspecially when tekdng into considers-
tion the lew income minority characteristics of
miessit sfulem ) parlicipants,

Applications to policy and
practlce

Practicea

dhach of the philosophical and empirical rescarch
reported above was based on peactice and fed back
into efforts to improve peactice. [r fact, rather than
theory and research dictating practice, an interplay
between the two exists. Some speculative essays
clted above, for example, often consisted at least in
part of reftections based on experiences in practice.
Tn a yirmilar way, snmc emipirical studics cited abyove
svere often eonducled by a teachor-as-cesearcher,
therehy linking research and praclice in ways that
no other approach ca walels, despile the scofing of
souoe traditional researchers at such biased and
value-oricnted inquiry. In act, almost all TPSR
research has wsed some version of tfracher-as-
rescarcher, practical inguiny or service-bomded
inquiry. Fortunately, aritfcistn of this émily of
rescarch reethods s in decline, at least for now,

In aceflion (v Gendon’s New Zealand physical
educalion leacher study roported abave, Mrogala's
(20102 explocatory gualitabive inletnel survey of
over fifty school pliysical educators whe daim that
they use TSR shed considerable light on the ditfi-
cultics of putting such curricnlom models into
praclice. This parposive saniple of mustly elemen-
tary schaol teachers beard ghout TESE foom a pom-
ber of sources; many rmever had lislened to or read
the work of someone whose experlise liss with
TESE. The vast majority adopted this apprivach to
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deal with discipline preblems and implemented it
primarily by posting the “levels” on the gym wall,
despite strong cautions sbout vsing the model this
way (Hellison, 2003} Perhaps the most sueprising
finding was thalt some, but certainly noul all, of the
sample repurted improving their relationships wid
their students and becomning more fucwsed on the
whale child, despite their inilial ootwtion to
tmprove discipline aod Uheir interpretation of TPSR,
as posting the levels,

Folicy

Eshne's {1996) vision for reframing educational
policy provides principled advocacy for more democ-
ratdc anel huatnanistic policy work and mowves the dis-
cugsion o policies that support responsibilily-based
corricuham theory and practice, He angued that au-
remt policies are based mesily on wifilarian and
rigghts-based theories that prieritize cuity, eficiency,
amel wcellence, whether policy makers are aware of
these theories or not, Kahne, however, advocated a
shili in einphasis toward democralic comritanan
and humanistc theorics, which ofler “powerinl <i-
tiques of the duminand emphasis on utlity and rights”
(1996: 35, A shift toward self-aonaalization and th cre-
aon of 3 demoeratic comnunity in education policy,
while not popular among policy analysts, would in
Fahne's view he welcomed by the education conun.-
nity, The upshot would be to promote personal and
sl development in a systematic way, rather than, as
pulicy makets tend to do. promate & litany of desivable
ecducativnat ends such as self-estoema, honesly, well-
moundednuss critical thinking, even though “there i
little cvidence that all of these goals can e pursued
simultanenusly or even on agreement of the meaning
of the varied werms" {19%06: 53-0).

Specific policy applicatuims of persenal and social
responsibility can be tound in suggested or mandated
curricdnsm docemen s at bt the nationad snd inter-
natomal level, as 1he Tllowing examples show,

One of the seven Mational Association of Sport
and Physical Fdueadow’s (MASPE) standards
{Matiphal Association for Sport amel Physical
Rducation, 1993) is demonstrating respunsille per
sovaal and social behavier in physical activity sertings.
Parker and Hellison (2M1], bnikding on TPSR, devel-
oped a specific corticilar emarmple of this slandard,
This example described responsilility-based physical
education learning oulcurmes, instrictional strakcgics
{incluchiny ransler fram the physical activity seliing
to uther aspects of strdents” lives), and assesstnent
ideas. 1n addressing anether of the MASPT slandards,
“understanding and respect for differenees among
people in physical activity setfing” (s 28], Doolitte
and Demas (2001} offered 23 "posttive examples™ of
this standard in practice. Many of these positive
exarmples of wnderslanding and respect involeed stn-
denis taking soclal responsibility,

Soveral Canadian curriculom geides indludg
refcrences tu teaching responsibility. For exsmple,
Saskatchewan (Wick Forsherg, personal cominonicy-
tion, 2003 his erlbedded TPSI in physical cducation
in alf grades except grades nine and ten, whidy iz
the muore halistic welliess subdject matter to emlie]
TPSR concepts. Bren the terrns used in the curdey.
lurn devuments parallel TPSR langnage quite clugely,
The New Fonndland— Labrador physical educatinn
curricilom framework [(Mark Jones, personal enps-
mnication, 2003) uses responsibility languag.
throughout which @ parlicudafy evident in the
sections on philesophy, the nature af phyesical edug-
tion, ceemitial graduation learnings, and key stage oy
ticnlum outeomes, This Tanguage i strongest fpr
physical educalion in the intermediate years,

In Mew Fealacd’s curricufom framewodk (Rarrie
Gordon, personal communication, 2003), responsi-
bility is included in several of the curricdMan’s eight
groupings of essential slills, Eramples include taking
respongibility for ane’s owmn actions, taking responsi.
bility fr one’s healih and safety, and developing 4
sensé of respotsibility for the well-being of others.

Fogland’s fecent ernphasis on social inclesion
and disaffected youth has given social respossibil-
ity a foothold there as well. TTolteyd end Armanr
{2003 of the Ingtitute of Youth Sport at Lough-
Borough University included cespansilility as one
of scveral components comprising a promising
physical education curriculum for disaflectad
youth, citing Sport Bducation, Sport for Peace, and
TSR as specific examples.

And most recently, several regions of Lndanesia
are begloning to create commnily spaort pEograms
based on personal-sodal responsibilicy ideclogy
(Mutohir, 2003). With economic and human
resunrees hanging in the balance, sewveral local gov-
emments are Ipoking at ways to empuwer i3 citi-
wens and reconstruct a value system that fostees
hinesty and sustainable developmnent.

Summary of practice and policy

wuch of the responyibility carricubum ressarch i3
Fnked ditestly 1o practice and reflects an inierplay
between Theory and practice, Mrugala {2002) and
fordon (2004) sxplored practicing physical educa-
tion teachers” implementation of responsiblity-
based curriculum ideas. Responsibility has alc
appeared, sometimes prominently, o curricnlwm
policy docurnents in the United Stafes, Canada, New?
Zealand, and England.

Major trends and future
directions

Much remains to be dome in physical fd“‘:‘at:"”
respongibility curriculutn rescarch. On the offet
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hand, mest of the work reviewed here is relativcly
recent, SIEEESHOE an opswing in interest that
hopefully will continue. Even morc recently,
msponsibility-Tased research has begun to be carrie
ot ioermatinnally,

Such recency of interssl and sctivity inevitally
produces research paps, Regacding TPSR, Martinek's
Peoject Effort research (egg 2001, 2003) 15 an exem-
plar in ghtempiing to cdose some of these gaps Ty
focusing o specific isswes such as youth eadership
and trapsfer from the physicul education program
to the schanl,

Haodlge amd Eranish’s {19949} wark on lile skills
through sport seems to be conlinuing, Lherchy
building an even stronger data base for their com-
peling programs. Brends Brederncicr and Travid
Schiclds” Mendelson Centey for Sports, Character,
and Community held two natonal conferences on
the Nutte Dawe campas, the secomd one with
“sparts, character, and responsible citizenshie® as
the conderence theme. Such cffoits also promis fo
yield additionad refated research.

Helisun ancl Walsh (2002) conchuded their
review of & number of TPSE smdies with the (al-
lowing [abridged) remarls, perhaps reflecting the
suecenl alale of the art in sl physical cducation
responsibility-basee cumricalutn research:

The Ts ik working' question remafng a wark IR
progress due to methodelogical isiues and
gapsin the evidence, but these ., studies, haw-
ever limnlted, do enhanee the thearstical and
praciical potential of [responsibility based cur-
Aculum madels] .., Morecwsr, future reseasch
can facus on the methodolegicat shartcamings
. and evidence gaps as wefl 25 1o bulid an what
has already been accomplishad, (2002; 30)
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