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o doing research in schools and other commu-

II'I e C§Say,fl I;z‘;]c?bf;asgrzcﬁllaoided inquiry. This approach all_ows re-
s o o and the boundaries of scholarly inquiry through the 1r1_t&?gra—
- e tO.eXP nd scholarship. It is not an attempt to replace traditional
o o roson ca;r rather, it serves to complement the way re_searchers haye
f(.>rms'0f researndl,lcted résearch. Service-bonded inquiry is the pro.verblal
hl§t0flca“y o what Hal Lawson (1990) calls information gath.ermg and
bﬂdgi 'bet“rlfnizlzion The discussion here focuses on describing important
::sefr‘n;:trilﬁs underlying service-bonded inquiry and arguing thtzltlti set;s::a;fvi-
i t must be assessed before engaging in ; fe-

:::rzll:d Iﬁo:ig;gginguideposts for evaluating and doing service-bonded in-

quiry are provided.

Two roads diverged in the wood, and I—

I took the one less traveled by,

And that has made all the difference. )
—TRaobert Frost, “The Road Not Taken

In L. Frank Baum’s The Wizard of Oz, the scarecrow tries releqtles;hl); ;(; gre;
Dorothy to the Emerald City where hope for a return to Kansas awal(;st.he oo are
two yellow brick roads, one leading to the Emeralq City and hope, a]g e otherto
an uncertain future. Deciding which road to takq is not easy. lee_ ‘ orol fg';mg g
pedagogy research stands at a crossroads. There is the roaq to tradl.tlonab s of
research. Those who travel it are researchers who produ_ce mfpnnatmn abou p1
tice with little connection to those who use it. Completing th'lS path leads to clear,
identifiable rewards for researchers, such as publication in journals and recogni-
tion by the professional academies.

Tom Martinek is with the Department of Exercise and Sport Scienct? at T.he U_mver-,
sity of North Carolina at Greensboro, Greensboro, NC 27412. Don Hellison is with the
"Department of Kinesiology at the University of Illinois at Chicago, 901 W. Roosevelt Rd.,
Chicago, IL 60608.
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The other road has few travelers other than practitioners.
this is that the less

archers should

take this road. Like Dorothy, we are faced with a difficy]¢ deci-

sion. Do we continue to journey down the path producing knowledge for only a

select enclave of scholars, or can we also ventu that brings re].
evance to real life conditions? Reason (1981) w is i

7

The purpose of this article is to describe an alternative way of viewing re-
search in sport pedagogy. Specifically, we will Suggest a way that differs from the
technical or product-oriented perceptions of scholarly in,

Scholarly research reflects our irrepressible need as humans to confront the
unknown and to seek understanding for its own sake, It is tied inextricably
to the freedom to think freshly, to see propositions of every kind in ever-
changing light. And jt celebrates the special exhilaration that comes from a
new idea. (quoted in Boyer, 1990, p-17)

Our motives for writing this article spring from three main concerns. The
first relates to the long-held belief that al] research is driven by the assumption that
all researchers have similar iewi

Exploring Styles of Inquiry

For years research by professors has been guided or influenced by a narrow set
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iscipli institutional reward systems that give professors an incentive to

d;?rf;lgﬁf Z?tciicies. This has createq a myopic v(i;w ‘Ofl f‘what research should be,”
t only in sport pedagogy but also in other subdiscip ines.

" This narrow view of research has accommodated individuals who have what
Mitroff and Kilmann (1981) call a “technical psycholpgical” style. This §tyle em-
braces the use of impersonal systems where content is evaluated accordmg_ to its
“logical character” or “truth.” Personal conmdgratlons do not play a role in the
evaluation or interpretation of the research.. Mitroff and Kllmann argue that an
array of cognitive styles of inqui.ry.are ppsmble. The.:y range fr_om styles that_are
technical to those that are humanistic. Mltroff and Kllr.nar}n believe that technical
models of inquiry have focused exclusively on quantitative growth and con'trol.
Technical models have a set of assumptions that 1nﬂl}ence the author to write a
“certain way.” For those who have this style, the technical model has sgryed t_hem
well in doing and publishing research. The gatekeepers of our most prestigious jour-
nals (i.e., Journal of Teaching in Physical Education, Research Quarterly for Exer-
cise and Sport, and Journal of Sport & Exercise Psycholggy) have uspd the templates
of quantitative and qualitative inquiry based on technical style to ]udge_and show-
case good research. Although many qualitative researchers would bn§tle at the
thought of being thrown together with their positivistic counterparts, their resear_ch
is also restricted by its own set of methodological boundaries. Interpretative in-
quiry in and of itself has a certain set of assumptions and specific formats for
writing the meanings of so-called soft data.

But what about those whose psychological style pushes them to look much
differently at the role of scholarship? Such differences, according to Mitroff and

‘Kilmann, have created open hostility and conflict in social science research. We
also believe that other styles for doing research do exist. These are called human-
istic styles, which seek to understand and contribute to human growth and well-
being. Humanistic styles drive the investigator to use a vast array of strategies to
describe innovative concepts, relationships between the researcher and researched,
and in-depth characterizations of people and conditions (Reason, 1981).

It is important to note that this approach to inquiry, as suggested by its focus
on contributing to human well-being, encompasses teaching and service as well as
research. This approach also forces us to expand work beyond in-school physical
education, as advocated by Lawson (1996) and Siedentop (1992). Integrating this

ae tripartite mission and expanding the settings will help connect us to what are the
“ central issues of our time.

Broadening the Concept of Scholarship

) It has been several years since the publication of Ernest Boyer’s provocative
lise, Scholarship Reconsidered (1990). A major plea made by Boyer was for uni-
versities to “enlarge the perspective” of scholarship. That is, scholarship must be viewed
as something more than doing research and publishing it; it should include the inte-

. gration of facts, the application of findings, and the teaching to and enticement of
. future scholars, Today, his call for broadening the boundaries of scholarship still reso-

nate within the community of rese;
(Lawson, 1990; Metzler, 1994),
tems, and solving “real world”

archers and those who judge the merit of research
Trying out ideas, reexamining personal value sys-
problems constitute possibilities for discovery.
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By enlarging the scope of scholarly inquiry, we can begin to infuse persong]
and professional meaning into the practice of teachers, youth workers, and profes.
sional educators. Traditional forms of research will no doubt continue to flourisp
They will also continue to produce information about professional practice anq
training. However, science is just one of the many ideologies that propel society,
and it should be treated as such (Fenstemacher, 1986). We need to expand ou;
current research practices so that they become more relevant to the problems fac-
ing society and, in doing so, have some impact on the solutions of these problems,

This broader view of scholarship has gained great intuitive appeal within the
past 5 years. Calls for help from community agencies and schools to universities
have significantly escalated (Clinchy, 1994; Harkavy & Puckett, 1994). Meeting
the challenges brought on by rapid changes in urban economics, youth lifestyles,
environmental conditions of schools, tax-supported revenue for education, and the
service roles of schools (e.g., full-service schools) have put teachers in a difficy];
and vulnerable position. As a result, universities, especially those in urban set-
tings, have been forced to respond. For example, community service centers have
been established at several research campuses (e.g., University of California at
Berkley, University of North Carolina at Chapel Hill, Stanford, and University of
Pennsylvania) in an effort to tackle community problems. Requests for evaluating
program outcomes, working with at-risk students, helping teachers deal with op-
positional behavior, providing staff development, or providing one-on-one
mentoring are some of these calls for help. Harkavy and Puckett (1994) argue that
addressing these calls will require the university to engage academic resources in
ways that integrate teaching, service, and research. This helps to solidify the foun-
dation of “social settlements” composed of agencies, schools, and universities.

For the most part, politics has influenced the university’s response. Alumni
groups, local businesses, and personal donors have pressured administrators to
take stock of the returns on their investment in quality education at their respective
universities. To some degree, such “button pushing” has made institutions of higher
learning reconsider their reward systems so that service to others and basic re-
search are on equal footing. While the groundswell of support for such change is
unclear, a new vision of scholarship may be on the horizon. According to Eugene
Rice, the Director of the American Association of Higher Education Forum on
Faculty Roles and Reward Systems, building new and innovative tenure and pro-
motion assessment protocols for teaching, service, and research is just beginning.
He urges institutions to recast reward systems so that a “new American scholar”
can emerge. Rice (1996) warns that if this is not done, our colleges and universities
will fall prey to the financial restructuring that has hit industry, medicine, and
government. '

Faculty also are driven by a sincere desire to help others. Consulting, creat-
ing ways for affecting practice, teaching classes, providing staff development pro-
grams, and just helping others have become newly acquired tasks for many facu}ty.
These types of activities have expanded the storehouse of knowledge by testing
new ideas, facts, and theories.

Making Research Relevant

Few would argue with the fact that both qualitative and quantitative forms of
inquiry have produced a storehouse of information in sport pedagogy. This storehouse
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rtunately, the inability to make research relevant
“alba‘msfgﬁ'ugﬁe necks}i’ of those who are students, teachers,
has become the hes, and administrators. Practitioners continue to_be dlsenfrar}—
youth workers, c0a¢ a(:z,h community, mainly because research questions and their
chised from the reseven to be useful for solving real world problems. As Oskar Hap—
answers have not Eroour troubled planet can no longer afford the luxury of pursuits
dling points ﬂ?ug;/ory tower” (quoted in Boyer, 1990, p.23). tucational
confined o 42 from the disconnection of research and practice are education
Emergmgd rg enclosures, one inhabited by professors of knowledge gng the
ghettos or seclu io work with kids (Clinchy, 1994). A consequence of this “dis-
other by thOSC”“'/ that little is learned from either party. Un1_vers1ty pr.ofessors have
connectedness lst‘al in dictating to schools and other social agencies what stan-
been very infiben 1e should be. They have done little in terms of learning \‘)s‘/hat
dards of exc?llencthose who engage in what Joe McDonald (1992) calls the “un-
really works fr OI::ching » Likewise, schools and agencies have allowed themsgllves
certain craft o dteb rese.arCh findings without questioning and placing them'in a
to be govemet of ’ ractice. Our point is that both parties can learn from each other
prope? oy p'ews of research. Service-bonded inquiry, therefqre, provu_ies a
it we expand Ot * inventiveness needed to improve the educational environ-

r the collective i L ALLor
mez::s{ﬁis will transform ideas into better experiences for our nation’s youth and
ment.

for society as a whole (Clinchy, 1994).

continues to grow conside

Service-Bonded Inquiry

In order to clarify the concept and use of service—bondgd inguiry, there are
three issues to consider. The first is defining service-bonded inquiry and thetper—
sonal qualities needed to do this type of work. Import?rxilt person;ll' assun;;la( sl(g:z

i ic inqui nd issue a

ie the implementation of service-bonded inquiry. The seco > asks the
uzgsetrilciﬁ “HowI:)vorthwhile is the knowledge produced by serv1ce—bopded 1an}r3_/?
Ell"he: imp;lct and the range of application are some of the kf:y factprs in determln}ng
the worth of knowledge. The third issue involves specific guidelines for doing
service-bonded inquiry.

Characteristics of Service-Bonded Inquiry

Service-bonded inquiry is partly the result of 011_t§ide pressures on the uni-
versity, coupled with dis;]atisfaction with campus priorities and dommafnt relslearcél
paradigms from within the university. While these forces‘setlthe stage for ch ange,
they are insufficient to promote the development of a specific’approach that onors
and integrates research, service, and teaching. Foxtunatqu, a number of _alternaqve
research methodologies offering the possibility of achieving such an integration
have recently surfaced, most notably practical inquiry (Schubert, 1986), reﬂectlve
scholarship (Schon, 1987), teacher as researcher (Duckworth, 1987), curriculum
as craft (Kirk, 1991), action research (Martinek & Schempp, 1988?, and res;arcl}er
as teacher (Housner, 1996). Although these methodologies have different hls'tones
and proponents, we have taken the liberty of suggesting their coaleseence into a
generic kind of inquiry that we call service-bonded inquiry. o '

The Values and Beliefs of the Investigator. Scrvit;e’ébonQed inquiry begins
in the head and heart of the investigator. Service—bonded_‘inquiry investigators must
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