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Research on the Teaching Personal and Social
Responsibility Model: Is It Really in the Margins?

Paul M. Wrighr

LIMIVERSITY (01 WEMEFITS

INTROBUCTION

In these proceedings, readers can find o paper enlitled "Living in the Margins of Our Field,”
in which Don llellison and T'om Martinek share stonics of using physical activity as a vehicle
o ieach lifie skills, promaote responsibility, and malke a differcnce in the Tives of undersenved
vouth. Both describe o conflicl betwesn narrow conceptions of research and their
personal/ professional convictions, Yor diese reasons, 1on and Toan bave grown acoustomed
to living in the margins” of kinesiology/physical education. Both have found it necessary to
disengaye from traditional, mainstream scholarship to blaze their own Lewils. Don admits he
hias spent his entite carcer inthe mangins, while Tom describes making a conscious mid-ca-
reer choice i venre inte the hinterlands of academia. Readers shouwld refor 1o Don and
Tom's paper to get these stories Gt hand, My purpose in the current paper is to discuss the
“marging” themsebves. 1 argne that the margins Don and Tom refer oo are nol fixed fn time,
but dynamic and shifting. In many ways T believe the marging have been shitting to crearc
a more hospitable climaie to contivue the work Then and Tom have beguin,

The work T refer 1o relates to the Teaching Personal and Social Responsibilily (TPSR) model
Dan srarted developing three decacdes ago. T s an empowernment-based instructicnal macode]
that bras been developed and refined tlhrough extensive ongoing heldwork, The maodel pro-
mates perscnal and social vesponsibilily and BFe skills that panicipants can practice in the
program and bopefully transfer 1o other senings, Specific TRSE responsililities include e
spect for the ripghts and feelings of others, offort and participation, self-direction, caring, and
leadership, (lor a more thorough deseription of the model, see Hellison, 2004, and ITcllison
& Marlinelk, 20063 Tom has collalorated with 1on in this work for more than ten vears and
has made unique contriburions w the model. Cne major contribution was the addition of a
mentoding component (o augment the TPSE afler-school progiams he nans in Nooth Canolin,
Tom haus alsa contributed to our understanding of how yvouth leadership i3 developed in
I'P51 programs.

Tor many youwrs TPSR was considered alternarive In s apgaoach o physical education and
rargivzl inits approach to schelarship. However, the moded has oot just endored bur thrived,
The model is implementsd by countless praciitioners throughout the United Slales ancd
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iy (b countdes (Hellisan, 20033 Tt s used in school-based physical education, extendad
day proerams, and spott caraps (lellison et al, 20003 TPSRE has heen identified as an ex-
erapiry physical education curriculum medel and s reviesed in gumerous texts written by
the top scholars in the tield.

Although Don and “Lom consider themsabves in the margins, they have received some of
the highest honors and awards the fleld bas w offer, Currenuly, these wo aned their callatxo-
raters ar a number of universities across the country (ncludings miysell) are dinplerenlings and
studying pragrams based m TPSW This network of schiolars has published armicles on TPSR
in peerteviewed journals such as Research Oueartorfy fre Excrcise wrd Shord, Juserned of
Teaching i Phsical Education, Physiced fducation and Sport Pedagogy, Crest, and the
Livban Heview. For each of the past several years, molople relereced presentations relaicd Lo
TPSR lave been delivered thoough AAHPERE s Research Consartium and ALRA's Special Ln-
terese Group on physical education. How hasg all this success come [rom the humble and
muach maligned beglnnings described by Don and ‘L'om in their paper? It seems 10 me, YPSK
and the scholarship connected o it are not thar far cac in the marging. T posic TRPSR S slatas
insicke this field has bean enhanced by broader trends fram the outside.

SIHIFTING MARGINS

Owver the past several decades, the range of methodologies and episternological stances -
ploved in the sodal sciences has expanded dmmarically. Fesearcl oethods and allennsdve
formmes ol scholarship thal were on the omarging jus, decades ago ave now 0 the mainstream
and routinely published in peer-reviewed journals, These margins continue o he pushed,
pulled, and challenged. Against this cverexpanding landscape, the rmle of the professoriate
and instilnions of higher learning have also heen re-examined. The call for academics to
stepy chowen from the “fvory Lower” and do research that §s engaged and socially relevant has
erown stronger. Within phiysical education, the core conlenl and instrucional methods have
also been reframed. The following sections describe some of these trends and illasoezie link-
apes o the evolution of TPSR rescarch.

fopeneling Horizon of Research Mthoeds,

Tar gives readers some historical context, when Doa began his weeake at The Ohio State Tni-
versity the paradigm wars wone in full swing, Heated debates were being waged around the
value of gqualitalive meihodologies and their place in the social sciences. As 1don bogan
working directly with croabled yourh, the dominsnt paadigm of theory-driven, quanritative,
prositivistic research vras not of much use to himn. As the paradigpn wars wore waging, he kept
himsell sy in the wenches of practice. Blsewhere in these proceedings he comments,
"Every step of the way 1 had to depend on my vahies, 2 broad academic bacliground, and a
hressivy chose of trial sed error, L In shoat, | had to make iv up.” Tom was mone comforiable
toor muny years working within the dominant paradignn. T was only aller bis convictions
steered him in another dircetion that he became dissaristied with the research skills and oools
Lheart, bad servesd him so weell earlier in his career.

el
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T eemlend Lhat while: Then ared Torme mepeed ool o the fringe woek kept thoir heads deoseers, e
magging were already shifting, For example, over twenty years ago individuals like Lincoln
and Gula C1953) woere eslablishing the place of qualitaelive ressarch methods in the socil sl
ences, Although their arguments for the rigor and unique contrilwtions of namralistic forms
ol ineuiry pushed the murging a that tdme, heir slince seems conservaillve compared (o
many curient appreaches. For instance, Dengin and Lincoln £2008) recendy edited the thisd
edition of e Hawdbook of Qualitative Research tlat makes room for such wide-ranging
cpistemologies 45 post-enodernisto, guecy theory, femdnism, and citical theory, Another in-
dication of how much the margics have shifted s the widespread use and acceptance af
mixed methods research (Onwoegbuzic 8 Teddlie, 20030

Doan's approach o scholarship has been criticized for lacking objectivity, comparison
gronps, discrete meéasures, and dependent variables. TTe quips in these proceedings, “Now in
my lwenlielh year in Chicago, 1 am still teased by colleagues in the field abourt the dearth of
dara in oy weorde” Tt could be argued individuals raking such comnenls are asing o dated
yardsticl 1o assess what counts as data and whar sort of dara counts, Althocugh [on Las
bacrem mrissingg data eollection opportunities in the eyes of his oriticos, support has srown for
action research, teacher as researcher, reflective practice, and autocthnography (lor cxum-
ples, see Ellis & Bochner, 2008, Schoenr, 1987, 19905 At the same time, colonizing traditions
of resenrch have been forced to make room for emancipatory aned participatory [omns of in-
cuity that invelve: paricipants as co-researchers, activisis, and change agents (see Vine er al.,
2000; kemimis & McTaggart, 2000 Satwo Flores, 2008). 7 effectively frameed, scholarship that
was considered sloppy in the not-so-distant past can now be touted as cutting edge.

Against this expanding hedizon of methodologios and epistemologiond stances, TPRSR re-
search has Mourishoed. As the network of TPSE schaolars has expanded, so has the number of
questions being asked and the range of methodologics employedl. Readers can lools wo the
TPER lderune wy find examples of erhnagraphic (Cutborth & Puckett, 19997, rase study
{(Wright et al, 2004), qualitative interview (Schilling, 20003, correlational (LI et al., 2008), and
riixeckmethod {DeBusle & Hellison, 198% Hellison & Wright, 2002; Walsh, 2007, Woghl e al,
200573 designs.

Theory o5, Precfice,

The Lension betereen theary and practice s ongoing in 2cadermnin. Allhougeh practice is fight-
ing uphill, it commands mone respect than it didd when Don staned warking directly with
roshled vouth, Mostly because of cutside pressures, many universitics have incrensed their
emphasis on outreach, service, and enpgaged schebimhip ro demonsteate their social and prac-
tical relevance, Consider for example the emergence of desigmalions such us Great Citles In-
stituriens and the: current. Cawrncegrie: Foundation classification for Cormmurnity Brygagoment.
{For more detail on the engaged scholamship movement, induding resources and standards
for quality, see wwrw_scholasshipolengugementomm,) alilough many universitics cobraoe
such a mission in theory, i should be noted cthar untll internal roward svstems around pro-
meticn and teaure are adjustod to sepport such efforts, many individeal Faculty memlers will



SECTION & Y0OUTH SPORT, BHYSICAL ACETVTITY, BLELI HEAUTH, AND SOCIAL CHANGE

brer caullous abowt pulting these commitments into pracdes, With this caveat, it is safe to say
the climate in academia is more open it this regard than in the past

Alihongh scholarship that balances theory and practice is on the rise, the concept is not
new. For example, Joseph Schwab (1969, 1971, 1974, 19433 developed a framework called
practical inquiry in reaction 1o the theory-driven forms of inguiny he felt were oo far re-
moved from practice. 'The aim of practical inguiry is fo gain situational insight and wae rellec-
live mepuiny, as well a5 exeant knomdadge, 1o mprove practice in suppant of the meoral good.
kn his doctoral dissestaton, Nikos Giorgizdis (19923 convinedngly applicd the pracical in-
quiry framework to describe Don's process of curriculum development, and 1 subsequendy
useel 1 inomy own TPSR relaled dissertation OWright, 2001), Taking 4 more proactive ap-
proach, Bon and Tom have proposed a new famework called service-bhanded inguiry 1o de-
seribve thedr parioutar beand of scholarship Odartinels & Hellison, 1907 Matineks, Hellison, &
Walsh, 2004,

A trencd toward greater respect foe progran evaluarion research has also dovetailed nicely
with the evolution of TP$1 research. ‘The expanding margins around rescarch methods s
the perceived need for academia to address practical and pragmaric issues have elevated the
status of program evaluation research. The growing cimphasis oo evidenooe-based practice
and continuons improvement models in many segments of our sociery has also provided
seane hoost. WNow, scadernic jormals, books, and national organizations are devaored exclu-
sively to the explosation and deselopment of this banch of resesrch methodology, CAs @ stun-
ing point, see waeaevalorg) Within program evaluation research, one can find a range of
purposes, genres, and models {Greene, 2000, Patton, 20020, The wselulness of progrne cval-
vatkom metheds in TPSR rescarch bas been highlighied in chaprers seritten Ty Tom (Hellison
ehoal, 20000 and Don (Hellison, 20033 and both have developed courses on the topic in their
graduate programs. A growing number of TPSR studies demonsteate the utility of program
evabualion designs in addressing some of the questions heing asked by TPSR schobrs (for ex-
amyples see Martinek, Schilling, & Johnson, 2001; Wright & Burton, 2008; Wiight et al., 20077

Changes i Phsical Bducation,

Since 1200 and Tom boegan wc:'rldn;___,r i this field, there have been signiticant shifts in the ways
physical education is defined, delivered, and researched. Through much ol their careers, the
primary emphasis has heenthe psychornator learning domain, When Don weas explorings the
buranistic side of physical education (see llellison, 1973 and 1978), mos. physical education
teachers were locused primarily (6 not exclusively) on promoting physical fittess and sporl-
related skill development. Beginning in the 1980s the field of pliysical education rade 3 oon-
certed effort to follow the core acadeanic subjecl maller disciplines by establishing oatiomal
standards (NASPE, 20043, These standards address a mumber of autcaomes that bulance the
paychomator, cognitive, and affeclive learning domains. The most recent iteration of the ma-
tiomal slindards stale that a physically educated person “exhibils responsible personal and
social behavior thar respeats self and others i phivsical activity semings™ (NASPE, 20040
Iearly four decedes atter Don began exploting these clusive concepls in physical education,

anz
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the academic and professional leaders in the field have deemed them part of the core con-
tene of the discipline. The extent towhich these standards are embraced and enacted 1y rank
anel file leachers is another issue aliogeibher, bul the ggoals of TPER clearhy bave direct rele-
vanee s the Geld at the present time.

There have also been shifts in physical education's instructional methods. Thers was a time
when direcl inslruction was vically the only instroction in physical educaion. Mow theno
exilsts 4 wide mnge of nstructional models in physical edocation with ondqgue geals, assunmg-
tions, and instmctional strategies {Metzler, 2003), Several of these models are sudent-centered
ancd align with the currenl ®haol” learning theories such ws social consbructivism swnd sileded
learning (Dwvs=on, Griftin, & lastie, 20040, Although TPSI predates the application of these
theories n physical education pedagoay, it has been identified as an cxemplary way ol put-
ting them inte practice (Kirk & MacDonald, 1998).

WHERE DOES THIS LEAVE USY

Locking at the evolution of TPSR research against this historical trackdrop 1 see a number ol
suCcesses, some gaps and ongoing challenges, hut mestly oppormaity. Kegarding successes,
T think rescarch on TPSRE has been in step with, i nol shead of, the dmes in many ways, This
body of work has heen question-driven as oppased o method-driven from i hoeginnings.
Because of this, TPSR research has embraced methodological plurality, As time has passed
arwd the ramber of TPSE schotars has grown, the rnge of moethods wsed bas inereasod. Wew
rmethaods are notviewed as supplanting of mproving upon othess, simply adding o the mum-
ber of available toals ac hand. Althowgh it has been more challengingg invhe prast, Lhis line of
eesesrch s becoming successfol in balancing academic rigar with social {and peesonal) red-
evance. tP5H scholars have also heen effective in balancing theory and practice.

Working from the foundation that has been Bid and using the suceessful suatesies iden-
tified above, | recomrnend ihe next steps be comsidered a5 this bady of rescarch moves for-
ward, TIPSR reseaichers woukd do well to address the notian of fidelity in their work, T think
eraanvy ol cor stuckics woulid be sirenglhenad i we dealt more explicitly weith this naotion by
developing tools and procedures e addeessing it This will become more inpartant as the
number of TESR scholars grows and thelr direct connection to the model developer tends fo
decrease, Lapecially in studies designed to assess change or mprovemenl associated with
patlicipation in TESR programs, our claims would be strengthened if e made a case (or ef-
fective implementation with a high degree of fdolity o the model. Following Petilpas et al,
(20050, T think TPSR scholars should consider developing and warking from a comprehen-
sive Framework ar logle model to guide this growing body of rescarch. For example, while
Wiz have a number of studics thal foous on process and immediate impact, we have done rel-
atively little expleration around issues such as sile selection or tainlng and suppoet. Such is-
sues will become more important as this work exprands.

TP5R schelars have used a wide sange of methodologics v dale, it there are some ques-
tions and rescarch designs vel o he explored, For eccaimple, although participatory and com-
munity-based research would align beautifully with the mtent of TPSR, those approsches

293
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have not been Formally utilized. T think TSR scholams who wish 1o push the notion of tans-
ter and eompowermenl in their programs could use these strategics to enhance their practive
and generate legitimate scholarship. On the ather end of the spectum, there are quantitative
tools and desimng that have not been employed bar might be helphal in addressing importaat
guestions. Wo have begun developing tools 1o assess impact and effective mplomonitation
and should continue to do so (soe Ei oo al., 2008).

Given TPER"s emnphusis on twanster, we could make vse of randeomized trinds 1o assess im-
pact on discrete vadables related o acacemic, behavioral, and health outcomes. Althaugh
such designs would certainly be appealing to funders and departient chaing, they could
Ipresent a slippery slope in rerms of meadindaining fdelity and the spitit/intent of the maodel.
such designs aee nol superior wo reflective, practical, and qualitative approaches, b they are
well suited to answer relevant questions and shoold be considersd as aptions. TPSK research
generally doos nol tse methads because they are in the mainstrean; T bolieve 11 s equally
impottant that we do not discount oplions becmise they ars,

CONCLUSION

Tey this paper, [ have identified seweral beoad troncds impacting the marging Don and 1'om ret-
crenee in Lheir pyper. | have demonstrated linkages belween these rends zad the evolution
of TPSR rescarch. However, T do not want be accused of relling revisionist history or feon-
vinient les" T have drawn these connections with the bonefil of hindsighr. Dan and 'lom
were nee-deep in pructice a8 these rends were unfolding, They were not jumpsng om trend-
wagOLls or leying to change the field, just creating and fellowing thair own paths one step a
time:. Still, they seem to have been adept al recognizing and tapping Into momentam Trom
mavenienls oulside hebr home discipline. Ferhaps kinesiology/physicnl education has been
making some of the same adjusiments, simply ar o slower pace. To the extent Lhis s rue, one
couli argue thal Don, Tom, and TPSKE have oot been moving 1oward the center, but rather
are being embraced by marging that are finally moving out to reach them.

Tr this paper | have also described the present siale of TPSR research and shared my opin.
ions about how il might proceed, TPSR scholars are now in o unique position to mave this
hely of research forward. The synengistic offeol of the trends ideatified here and the solicl
foundation alrcady establishoed present us with grear oppartunity. T do nol expect ehat we will
be walking through a series of open doans, bul we should be able to do our worlk with fewer
restricricons and abmiaeles. However, to take full advantage of this moment, we need o fit
baer awvare of It and sensitive o the ongoing changes and shifting margins arouned us, If we can
contitnie 0 use existing methodoloeies and conceprual Mmamoeworks when appropeiate and
slakee out our own when necessary, there is no reason we cannot continue doing work chat
is personally and sochally relevant, asking our own questions, and thriving prolessionally,

204
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